Parent champions

working with families for better outcomes for
children
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Introduction to
the EEF

 The EEF is an independent
social-mobility charity dedicated
to breaking the link between
family income and children's
attainment.

* We do this by supporting early
years settings, schools and
colleges to improve teaching
and learning through the use of
research evidence.



Introduction to the EEF

Early Years Toolkit

* We build evidence

e \We summarise evidence

Communscation and language
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Maths Champions

Builds the knowledge of nursery practitioners to support
children’s early mathematical development.

Nuffield Early Language Intervention

Improving the language skills of children through scripted
individual and small group language teaching sessions.

Reception Jigsaw

Professional development programme for Reception staff to
improve children's early mathematical understanding.
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* We put evidence to use.
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‘Using research evidence: a concise guide’ (EEF, 2024)



https://d2tic4wvo1iusb.cloudfront.net/production/documents/using_research_evidence_-_a_concise_guide.pdf?v=1729442648
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Royal Foundation: Understanding public attitudesto
early childhood

Key findings - 1
Awareness of importance of early years Knowledge of early years

1. The early years are seen as important, but 3. Self-reported levels of awareness and
not uniquely so. Although the vast majority of knowledge of child development during the
the public already buy into to the importance of early years is mixed. Though most report having a
the early years, they are less likely to see the great deal/fair amount of knowledge of how children
period of ‘pregnancy to age 5’ as the most develop in their early childhood, 36% report knowing
important stage of child development. This just a little or nothing. Knowledge and awareness is
suggests there is a significant undertaking to typically lower among men, those in more deprived
demonstrate relative importance and the unique areas and younger adults or those without children
role of the early years compared to other stages 4. Abili ty to describe the concept of social and

of child development. emotional development is mixed. Though most

2. Thereis a strong mandate for greater action. say they are aware and confident of how to help
There is broad consensus that the early years children develop, a significant minority struggle to
should be more of a priority, even among groups accurately describe "social and emotional
who are less likely to say the early years are the development’. Social and emotional development is
most important, and notwithstanding the broader most commonly described as ability to express or
challenges facing the UK today. manage feelings; or ability to interact, socialise and

form relationships with others. E
B psos | Understanding atShudes to =arly ¢ hildhood Final Repart | Janusry 2023 | Publc
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Capability, barriers and support

Among parents, the need for more support is felt most acutely by

7. Most people think more needs to be done to ethnic minority parents and those living in more deprived areas
support parents with their children’s

development during the early years. However, To what extent do you agree or disagree that there is not enough support for parents,
when prompted, few parents are able to name carers and children to help children develop in their early childhood?

specific current barriers to seeking help and support

for their children’s development. There may be an % Strongly agree
opportunity to raise further awareness of access to

support.

8. Though most parents of children aged 0-5 have 33%
sought some form of help and support, they are
more likely to seek help for physical wellbeing,
rather than social and emotional development.
Parents of children aged 0-5 draw on a wide range
of formal and informal sources of support for help
with social and emotional development — family and All White Ethnic Struggling  Coping / IMD 1 IMD 5

. . ? parents 0-5 parents minority financially —comfortable (most (least
friends networks are crucial, as are NHS website, parents financially deprived)  deprived)

GPS and Health wSItDrSa E Base: 1,114 UK parents of children aged 0-5, suneyed in Apdl — May 2022, E
42 3 ipsas | Understanding atStudes to earky chidhood | Final Repor | Januesy 2023 | Publc
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Few parents can pinpoint existing barriers to seeking help
and support for their children

And what, if anything, makes it difficult for you to ask for help or supportfor your children?

Although the majority (65%) of parents

Nothing _40‘% of 0-5s agreed that more support was

Don't need help and o needed, few are able to identify current
support _ 20% barriers to accessing support.
Don't know - 13% + Three in five parents (60%) report that

there are no barriers to support (40%)

_ (1]
Being judged / embarrassed . 5% or that they do not need any support

Poor access to support . 4% (20%).
Feeling like a failure . 3%, « Where barriers are mentioned, these
often relate to parents’ own confidence
Lack of confidence I 2% levels.

Baze: All parents afchildren aged 3-51(1,114), sureyed in April — May 2022

PS05 J'I'.'EI';"!I'I'.'I'I; alfludes o =arky childhood | Fina I'~:e|:-'.-': Januery 3023 | Public E




EEF Guidance

WORKING WITH PARENTS TO
SUPPORT CHILDREN’S LEARNING

Guidance Report

Schools showld be aptiistic about the potential of
warking with parsats

» Thare s anestabisher bk botwoen (e homs Kiaming
‘SrTIAMant 3t 0% AN CRBCIDNS OrCATANCa 3t sohool

 Schocks and parerts havo 2 shared prioeky 1 daiver tha
Dost oulcomes o s cnkon,

Howeer,

» Fhaain = 50k I Improv acacemic auirames, clssoom

@vickancs of fciivencas at ping Baming than parening
FeerGriors wih e samo am.

* Warking affoctivaly with parsrts can b chalanging. andis
ety I i stk oo and mppcrl.

* Mt R o o et b
T thry work ki pasents, and fawer than 10% of teachers
i LN AN GO on parmineal rgaggamont

Fory o

2 conral cormperoet of any g

apprach, Homal uw\gxwms sucnxm.ﬂ;w.r\
eters and numbers, ars alsa Brkad 1o

= Ties, support, and resourmss can mabe homa activies
Mo effactive —kor GamEiR, Whars 1hey pramgs longer and
MOrw Fcuen ComersAons turing Lok seng

‘= Bogkgiting aicna is unfbly 10 ba eftecthes, but carshuly
‘SEHCIB0 DOGKS Pl BXVICA 3N 5P Can b RGeS
raading.

by exiticatly ana
curnent appeaches

* FOCUS £ PO 1l Maps BOIDN SUACIGS [ELE A6 hGES
summartsed cppositsh- dMrent approachas s nesdad for
ifirent ages.

' Talk 10 pranaints who s loss inichvd sbout what spport
oy woadc i kL

* Plan ancl meniy t0 progress iowasts delned ains.

* Bupport RN 10 Crea A AN ELING AN ECUAG0

hakits, but pecmoting
ot parontal S Ians Wil NOMowark (Parsadany 1
okder chidnrd.

* Parents can suspart ok chichen by ancoussgig thants
v manage thai time, oor, and Grol

Ty o Bt con P e o ok oun

lemmiy ancl il afin ba more valatle than tsoct hot

Wi Fomawark tasi.

» Consioer INMKhes 10 GnEouGge SLATMAr Mang. Tos

hires 50 promiss b ar nt wickdly used at sl

+ Wik desgnad

4

Offor mora sustained and
intensive support

schoai o tor
impacing aftminment and 2 range of clher oM, s
a5 attondance

+ EXAMI0E cka whokly 11z BN DM SN0 10 s,
‘and shoet, sy e

+ Impacts from such appmachas may appear smal Bl ey
ow cast, and sirch tforwand B Paducs,

* Ungna el et o sl 21y e
nked ramcte posthe
Ieractons by, tor ek, nnnwzl\; success,

+ con

+ Btartby &l
wouki ol rerm 2 pport loaming Lrguing & Baky 1 be
PRI 16 54 TIPS SRSC Tty S B! WG

* CommLre cosany s ey g 8
lacourmging parsres. buiking parns eficacy—
mmnmmmmmmam

+ Encourage  comésiont apprach i b betwasn
o, or g,

Wi pasers.

+ Ofering mam schesd, avisince based OGS Can
i 1 iclop pastive behada and consisiency whars

b how Ty can s ek By b a2
Incremsa f1a ufecivenass of hame school reklicnshios.
‘Cungrtly sround haf of paronis 3y that fhay hava not ke
consubed.

+ School commurications may be particulady important or
‘engagng some parents who coukd ity an Importart o
LNy ———

* PR Ly L b g b st 5
roguiar wexkshoped. & comerient i snd ocaton, aco-
vﬁmrmlmumyrgrmm anriomal

srvicemert ar o most mpartart ks o
[T ——

groanar
e gl 10 2 mestings, and for g esicrarips

‘Working with parents to support children’s learning’ (EEF, 2021)

Education
Endowment
Foundation



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

1

Critically reviaw how
you work with parents

Schools should b opbimistc aboa the potmtial of
warking with parerts
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erwironment af all ages and childmn's pariomrancs at sohool
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Offer more sustained and
intensive support where needed

2

Provide practical strategies m
[

to support learning at home

+ Start by assessing needs and talking to parents about wiat
wiould help them support leaming: targeting is likely 1o be
needed to use resources effectively and avoid widening gaps

* For young children, promaoting shared book reading should

be a central component of any parental engagement . . . - .
approach. Home leaming activities, such as playing with + Communicate carefully to avoid stigmatising, blaming, or

letters and numbers, are also linked to improved outcomeas. discouraging parents. Focus on buldng parents’ efficacy —
that they are equal partners and can make a difierenca.

* Tips, support, and resources can make home activities

more effective—ior example, where they prompt longer and * Encourage a consistent approach to behaviour betwean
more frequent conversations during book reading. parants and the school, for example, by sharing expectations
with parents.

= Book-gifting alone iz unlikely to be effective, but carefully

sglected books plus advice and support can be beneficial ) )
for supporting reading. * Offering more structured, evidence-based programimes can

help to develop positive behaviour and consistency whare
neads are greater.

+ Plan carefully for group-based parenting inftiatives such as
reqular workshops). A convenient time and location, face-
to-face recruitment, trusting relationships, and an irfoemal,
welcoming environment are the most important faciors for
parents o attend group sessons.

= Consider offering regular home visits for younger children with
greater needs. This can be an effective approach for parents
that struggle to attend meetings, and for building relatiorships.
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